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Abstract

This study aimed to assess and compare achievement motivation among Kurdish, Turkish, Lur, and Persian undergraduate
students at the University of Tehran. This research was a field-based survey. The population included all undergraduate
students living in the dormitories of the University of Tehran. Due to the unavailability of a complete ethnic list, a non-
probability snowball sampling method was employed considering students’ academic fields, resulting in a sample of 299
participants. Data were collected using a questionnaire adapted from Ronald Inglehart’s achievement motivation and value
priorities scale. Data were analyzed with SPSS using chi-square, Kruskal-Wallis, and Mann—Whitney U tests. The results
revealed a significant difference in achievement motivation across ethnic groups (X?=13.25, P=0.039). Kurdish students had
the highest motivation levels, followed by Turkish, Persian, and Lur students. The Kruskal-Wallis test confirmed differences
among groups (H=9.87, P=0.04). Mann—Whitney tests indicated significant differences between Kurdish and Persian
students and between Kurdish and Lur students but no difference between Kurdish and Turkish students. Father’s education,
income, and socio-economic status were not significantly related to achievement motivation; however, age was positively
associated, and father’s occupational status showed a negative significant correlation. The findings confirm meaningful
ethnic differences in achievement motivation, highlighting the impact of cultural and social contexts on students’ educational
aspirations. These insights can guide educational policies and support equal learning opportunities among diverse ethnic
groups.
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Extended Abstract

Introduction
Achievement motivation is a central construct in educational psychology, shaping students’ willingness to
persist, overcome barriers, and strive for excellence. It not only predicts academic performance but also
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influences self-concept, resilience, and social adjustment (Abdollahi et al., 2022; Krou et al., 2021).
Contemporary models define achievement motivation as a dynamic interaction between individual
psychological factors and socio-cultural contexts (Wang & Hall, 2020; Wang et al., 2020). Prior studies have
highlighted the importance of resilience and academic self-concept in strengthening persistence and
achievement goals (Abaidoo et al., 2021). Similarly, Islamic spirituality and cultural identity can buffer stress
and nurture internal motivation among minority groups (Ahmed et al., 2020). Socioeconomic status and
parental involvement also play essential roles, but their effects may vary across cultural backgrounds (Kausar
et al., 2020; Talebi Khansari, 2019).

While cognitive and affective factors such as self-efficacy, test anxiety, and problem-solving style have been
identified as key contributors to achievement motivation (Mahmoudpour et al., 2020; Rahmati-Keikha et
al., 2021; Tan & Pang, 2023), the role of sociocultural diversity, especially in multiethnic educational
environments, remains underexplored. Research indicates that supportive leadership and positive classroom
climate can enhance motivation, particularly among underrepresented groups (Cui & Wang, 2025; Naway et
al., 2019). Moreover, social support from peers and teachers correlates with stronger engagement and
perseverance (Pambudi, 2022; Wibowo, 2024). However, digital distractions such as online gaming may
reduce motivation and academic focus (Sun et al., 2023).

In Iran’s multicultural society, where ethnic identity intersects with educational aspirations, understanding
group-based variations in motivation is critical. Studies show that Kurdish and Turkish students have actively
sought higher education opportunities, potentially as a strategy for upward social mobility (Bakhshi, 2022;
Terbati Nejad et al., 2022). Investigating how achievement motivation varies among these groups can inform
culturally sensitive policies and interventions. This study addresses this gap by examining motivational
differences among Kurdish, Turkish, Lur, and Persian undergraduates at the University of Tehran, also
exploring associations with demographic and family background factors.

Methods and Materials

This research employed a cross-sectional survey design to measure and compare achievement motivation
among undergraduate students living in University of Tehran dormitories. Due to the absence of a complete
ethnic registry, non-probability snowball sampling was applied across academic disciplines, resulting in 299
participants representing Kurdish, Turkish, Lur, and Persian backgrounds. Data were collected using a
culturally adapted questionnaire based on Ronald Inglehart’s achievement motivation and value priorities
framework. Psychometric evaluation included expert validation and Cronbach’s alpha to ensure content
validity and internal consistency. Data analysis utilized SPSS, including descriptive statistics, chi-square tests
to examine group differences, Kruskal-Wallis tests for nonparametric comparison across ethnicities, and
Mann—Whitney U tests for pairwise contrasts. Additional analyses assessed relationships between achievement
motivation and individual/family variables such as age, father’s education, occupational prestige, income, and
socioeconomic status.

Findings

Results revealed significant differences in achievement motivation among ethnic groups. Kurdish students
exhibited the highest mean motivation score (M = 0.50, SD = 0.84), followed by Turkish (M = 0.35, SD =
0.96), Persian (M = 0.24, SD = 0.74), and Lur students (M = 0.18, SD = 0.92). Chi-square tests confirmed
these differences (y* = 13.25, p = 0.039), and the Kruskal-Wallis statistic supported group-level variation (H
=9.87, p = 0.04). Pairwise Mann—Whitney comparisons showed Kurdish students scored significantly higher
than Persian and Lur peers, but not significantly different from Turkish students.

When considering motivational levels, 93.5% of Kurdish students and 78.6% of Turkish students demonstrated
moderate-to-high motivation compared with 80.1% of Persian and only 70.5% of Lur participants. Low
motivation was least common among Kurds (6.5%) and highest among Lurs (29.5%).
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Analyses of background variables indicated that age had a positive association with motivation (> =4.9, p <
0.05), with students aged 23—30 showing stronger drive than those aged 18-22. Father’s occupational prestige
correlated negatively with motivation (y*> = 11.7, p < 0.05), suggesting students from lower-status families
reported greater determination to achieve academically. Conversely, father’s education, family income, and
overall socioeconomic status did not show statistically significant relationships with motivation. Academic
discipline differences were not significant, although students in arts and architecture displayed slightly higher
average scores.

Discussion and Conclusion

These findings reinforce the notion that achievement motivation is shaped by sociocultural and psychological
dynamics. The higher motivation among Kurdish and Turkish students aligns with cross-cultural research
indicating that minority or historically marginalized groups may display elevated aspirations for social mobility
through education (Abaidoo et al., 2021; Ahmed et al., 2020; Grera et al., 2022). Strong collective identity
and determination to overcome historical inequities can fuel persistence and academic drive. The non-
significant effects of parental education and income echo evidence that relational and psychological support
may outweigh material resources in predicting motivation (Kausar et al., 2020; Pambudi, 2022; Talebi
Khansari, 2019).

The positive association between age and motivation suggests that as students mature, their understanding of
educational value deepens, consistent with research linking self-regulation and life experience to increased
achievement goals (Mahmoudpour et al., 2020; Zu et al., 2021). Similarly, the inverse link between father’s
occupational status and motivation resonates with compensatory striving theories: students from less privileged
backgrounds often work harder academically to improve their family’s social position (Rahmati-Keikha et
al., 2021).

From a psychological perspective, the study underscores the central role of self-efficacy and adaptive learning
strategies in fostering motivation (Bakhshi, 2022; Terbati Nejad et al., 2022). Cultural factors, including
identity and community support, can buffer stressors like test anxiety and help maintain focus (Cui & Wang,
2025; Tan & Pang, 2023). Conversely, digital distractions remain a threat, underscoring the need for
educational environments that mitigate technological overuse (Sun et al., 2023).

In conclusion, this research provides evidence that ethnic identity, psychosocial resources, and developmental
stage influence achievement motivation among Iranian university students. Understanding these dynamics can
inform culturally tailored educational interventions and help create equitable learning conditions that recognize
and support the motivational diversity across student populations.

References

Abaidoo, A., Amoako, |., Mahama, |., & Edward, O. B. (2021). Resilience and academic self-concept as explanatory
variables of achievement motivation among college students. European scientific journal, 17(35), 246.
https://doi.org/10.19044/esj.2021.v17n35p246

Abdollahi, M., Darbani, S. A., & Parsakia, K. (2022). Structural equations the effect of logical-critical thinking style
with academic achievement with the mediating role of action control in high school students [Original Research].
Journal of Assessment and Research in Applied Counseling, 4(3), 64-78. https://doi.org/10.52547/jarac.4.4.64

Ahmed, M. A, Hashim, S., & Yaacob, N. R. N. (2020). Islamic Spirituality, Resilience and Achievement Motivation
of Yemeni Refugee Students: A Proposed Conceptual Framework. International Journal of Learning, Teaching
and Educational Research, 19, 322-342. https://doi.org/10.26803/ijlter.19.4.19

Alamri, M. M. (2023). A Model of E-Learning through Achievement Motivation and Academic Achievement among
University Students in Saudi Arabia. Sustainability, 15(3). https://doi.org/10.3390/su15032264

Bakhshi, A. (2022). Investigating the Effectiveness of Social Skills on Increasing Achievement Motivation among
Students in Western Mazandaran Province. https://civilica.com/doc/1542267

Cui, H., & Wang, J.-F. (2025). Impact of Leadership Styles on Creative Deviance: Mediating Roles of Feedback-
Seeking and Psychological Availability, With Moderating Effects of Achievement Motivation and Learning


https://doi.org/10.19044/esj.2021.v17n35p246
https://doi.org/10.52547/jarac.4.4.64
https://doi.org/10.26803/ijlter.19.4.19
https://doi.org/10.3390/su15032264
https://civilica.com/doc/1542267

AL drwgi § Sty (b 3g0T

Climate. Edelweiss Applied Science and Technology, 9(1), 1302-1331.
https://doi.org/10.55214/25768484.v9i1.4404

Grera, M. Y., Abdallah, S. S., Rashid, K., & Hamed, A. (2022). Psychological well-being, social adjustment and
social responsibility as predictors of achievement motivation among Arab postgraduate students in Malaysia.
Int. J. Aca. Res. Prog. Edu. Deve, 11, 373-388. https://doi.org/10.6007/IJARPED/v11-i1/11886

Kausar, N., Kiran, T., Qurban, H., & Rashid, H. (2020). Perceived Parental Involvement and Achievement Motivation
among School Children: Moderating Role of Perceived Teacher-Child Interaction.
https://www.researchgate.net/publication/350409416_Perceived_Parental_Involvement_and_Achievement_M
otivation_among_School_Children_Moderating_Role_of Perceived_Teacher-Child_Interaction

Krou, M. R., Fong, C. J., & Hoff, M. A. (2021). Achievement Motivation and Academic Dishonesty: A Meta-Analytic
Investigation. Educational psychology review, 33(2), 427-458. https://doi.org/10.1007/s10648-020-09557-7

Mahmoudpour, A., Derba, M., Sheikhi, S., Nozari, M., & Zolfaghari, S. (2020). Predicting students' achievement
motivation based on academic self-handicapping, academic self-efficacy, dysfunctional attitudes, and meaning
of education. Rooyesh Psychology, 9(8), 51-62.
https://frooyesh.ir/browse.php?a_id=22448&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1

Naway, F., Haris, I., & Nue, Y. (2019). The influence of teachers’ leadership and classroom climate on students’
achievement motivation. https://doi.org/10.4108/eai.14-9-2019.2290060

Pambudi, N. A. (2022). Social Support as a Predictor of Athletes Achievement Motivation:A Correlation Study at
the Glagah Wangi Demak Athletic Club. International Journal of Multidisciplinary Research and Analysis,
05(08), 2204-2209. https://doi.org/10.47191/ijmra/v5-i8-38

Rahmati-Keikha, M., Marzieh, A., & Zarooratkhah, H. (2021). The Relationship between Achievement Motivation
and Constructive Problem-Solving Styles in Students. https://en.civilica.com/doc/1404429/

Snyder, K. E., & Wormington, S. V. (2020). Gifted underachievement and achievement motivation: The promise of
breaking silos. Gifted Child Quarterly, 64(2), 63-66. https://doi.org/10.1177/0016986220909179

Sun, R. Q., Sun, G. F., & Ye, J. H. (2023). The effects of online game addiction on reduced academic achievement
motivation among Chinese college students: the mediating role of learning engagement. Frontiers in
psychology, 14, 1185353. https://doi.org/10.3389/fpsyg.2023.1185353

Talebi Khansari, L. (2019). The relationship between classroom management practices and communication skills
with the academic achievement motivation of elementary school students in Chabaksar city. Education
Management and Perspectives Quarterly, 2(3), 113-131. https://www.jmep.ir/article_120569.html

Tan, S. H., & Pang, J. S. (2023). Test anxiety: An integration of the test anxiety and achievement motivation
research traditions. Educational psychology review, 35(1), 13-23.

Terbati Nejad, H., Kaviar, A., & Ghandizadeh, M. (2022). Predicting Academic Achievement Based on Achievement
Motivation and Self-Regulated Learning Strategies in High School Girls. Quest in Educational Sciences and
Counseling, 8(16), 24-42. https://sid.ir/paper/1030094/fa

Wang, C., & Hall, N. C. (2020). A systematic review of the literature on achievement motivation in education.
Sustainability, 12(23), 9798.

Wang, M. T., Guo, J., & Degol, J. L. (2020). The role of sociocultural factors in student achievement motivation: A
cross-cultural review. Adolescent Research Review, 5(4), 435-450. https://doi.org/10.1007/s40894-019-00124-

y

Wibowo, M. S. R. (2024). The Effect of Self-Efficacy, Social Support, and Achievement Motivation on Archery
Athlete’s Perfor-Mance. Retos, 54, 348-354. https://doi.org/10.47197/retos.v54.102211

Yang, J., Zhang, Y., Pi, Z., & Xie, Y. (2021). Students' achievement motivation moderates the effects of interpolated
pre-questions on attention and learning from video lectures. Learning and Individual Differences, 91, 102055.
https://doi.org/10.1016/j.lindif.2021.102055

Yunus, M., Setyosari, P., Utaya, S., Kuswandi, D., Amirullah, A., & Rusdi, M. (2021). The Relationship Between
Achievement Motivation, Metacognitive Awareness, Attitudes and Problem-Solving Abilities in Students.
Cypriot Journal of Educational Sciences, 16(1), 32-45. https://doi.org/10.18844/cjes.v16i1.5506

Zu, S., Zhang, J., & Sun, Y. (2021). The Effect of University Researchers’ Achievement Motivation on Job
Achievement: The Mediating Role of Psychological Capital. Psychology, 12(10), 1529-1541.
https://doi.org/10.4236/psych.2021.1210096


https://doi.org/10.55214/25768484.v9i1.4404
https://doi.org/10.6007/IJARPED/v11-i1/11886
https://www.researchgate.net/publication/350409416_Perceived_Parental_Involvement_and_Achievement_Motivation_among_School_Children_Moderating_Role_of_Perceived_Teacher-Child_Interaction
https://www.researchgate.net/publication/350409416_Perceived_Parental_Involvement_and_Achievement_Motivation_among_School_Children_Moderating_Role_of_Perceived_Teacher-Child_Interaction
https://doi.org/10.1007/s10648-020-09557-7
https://frooyesh.ir/browse.php?a_id=2244&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1
https://doi.org/10.4108/eai.14-9-2019.2290060
https://doi.org/10.47191/ijmra/v5-i8-38
https://en.civilica.com/doc/1404429/
https://doi.org/10.1177/0016986220909179
https://doi.org/10.3389/fpsyg.2023.1185353
https://www.jmep.ir/article_120569.html
https://sid.ir/paper/1030094/fa
https://doi.org/10.1007/s40894-019-00124-y
https://doi.org/10.1007/s40894-019-00124-y
https://doi.org/10.47197/retos.v54.102211
https://doi.org/10.1016/j.lindif.2021.102055
https://doi.org/10.18844/cjes.v16i1.5506
https://doi.org/10.4236/psych.2021.1210096

