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Abstract

The present study aimed to design a vocational education management model for the marginalized areas of Tehran by identifying its causal
conditions, contextual factors, intervening conditions, strategies, and consequences. This applied-developmental study employed a
qualitative methodology based on the grounded theory paradigm and an interpretive approach. The research population consisted of
relevant policy documents and 20 experts, educational managers, and staff members working in marginalized areas of Tehran. Participants
were selected through purposive sampling until theoretical saturation was achieved. Data were collected through semi-structured
interviews and analyzed using MAXQDA software through open, axial, and selective coding procedures. The credibility of findings was
ensured through expert review, data triangulation, and coding verification, while reliability was confirmed using the Holsti coefficient and
trustworthiness criteria. The findings revealed that the vocational education management model comprises six major dimensions. Causal
conditions included structural and multidimensional poverty, economic instability of families, dysfunction of formal education,
educational inequality, and the disconnection between schools and the lived realities of marginalized communities. The core phenomenon
was vocational education as an alternative pathway to academic success, rebuilding motivation, and fostering vocational identity.
Contextual conditions encompassed school human capital, management style, socio-economic environment, and resource sustainability.
Intervening conditions included credentialism, educational policy quality, institutional erosion of human resources, and implementation
fragility. Key strategies consisted of social participation, human-centered management, program flexibility, localization of vocational
training, and compensatory school interventions. The implementation of these strategies was associated with reduced dropout rates,
increased motivation and hope, enhanced employability, decreased social harms, strengthened social capital, and the restoration of social
trust. Vocational education management in marginalized areas represents more than an educational intervention; it functions as a social
empowerment strategy that reconstructs the relationship between schools and local communities, promotes educational equity, strengthens
social capital, and improves students’ future occupational and social opportunities.

Keywords: Vocational Education Management, Marginalized Areas, Education System, Grounded Theory, Social Empowerment, Social
Capital.
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Extended Abstract

Introduction

Rapid urbanization, population concentration in metropolitan areas, and increasing rural-to-urban migration
have contributed to the expansion of marginalized and informal settlements across many developing countries.
These communities are often characterized by multidimensional poverty, social exclusion, limited access to
quality educational services, and restricted employment opportunities. In such contexts, education is expected
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not only to provide academic knowledge but also to serve as a mechanism for social mobility, empowerment,
and economic inclusion. However, conventional educational systems frequently fail to address the complex
realities of marginalized populations, resulting in persistent educational inequalities and limited opportunities
for sustainable development (Islamic Parliament Research, 2021a; Mojarradbahreh et al., 2023).
Vocational education and training (VET) has increasingly been recognized as an effective strategy for
enhancing employability, developing human capital, and reducing socioeconomic inequalities. Unlike
traditional academic education, vocational education focuses on practical competencies, occupational skills,
and workplace readiness, thereby facilitating a smoother transition from education to employment (Pervez et
al., 2024; Thumakunta et al., 2024). Contemporary labor markets require individuals to possess adaptive
skills, technical expertise, and the ability to respond to rapidly changing economic and technological
environments. Consequently, vocational education has become a central component of educational reform and
workforce development strategies worldwide (Nguyen et al., 2024).

Research demonstrates that vocational education contributes significantly to poverty reduction, social
inclusion, and economic growth. Educational opportunities that develop employable skills can improve income
generation capacities and create pathways out of poverty, particularly for disadvantaged populations (Mulate
& Nyathi, 2024). Furthermore, skill-based training programs have been shown to strengthen self-confidence,
social participation, and personal empowerment among marginalized groups (Nayakodi & Lakkannavar,
2024). These findings indicate that vocational education serves not only economic objectives but also broader
social and developmental goals.

The effectiveness of vocational education depends largely on the quality of its management systems.
Successful international experiences emphasize the importance of coordinated governance structures,
stakeholder participation, flexible program design, and strong connections between educational institutions
and labor market needs. Singapore’s SkillsFuture initiative, for example, illustrates how integrated skill
development policies can create sustainable systems for lifelong learning, workforce upskilling, and national
competitiveness (Fung, 2020). Similarly, comparative studies of educational development strategies have
highlighted the necessity of context-sensitive management approaches capable of responding to local social
and economic conditions (Nugroho, 2024).

Within educational institutions, effective management increasingly requires a combination of technical, digital,
interpersonal, and crisis-management skills. Educational leaders must be capable of adapting to changing
environments, managing resources efficiently, and fostering innovation in learning processes. Studies have
emphasized the importance of digital competencies among educational managers for improving learning
outcomes and institutional effectiveness (Nazemi, 2025). Likewise, crisis management skills and adaptive
leadership have become essential components of educational administration in complex environments
(Verinder, 2025). The development of soft skills, including communication, empathy, collaboration, and
conflict resolution, has also been identified as a key factor in successful educational management (Ilich et al.,
2025).

In Iran, despite extensive policy emphasis on skill development and workforce preparation, significant
challenges remain. National reports indicate a persistent mismatch between educational outputs and labor
market requirements, weaknesses in skill-training policies, and insufficient coordination among educational
institutions and employment sectors (Ministry of Cooperatives & Social, 2023; Technical & Vocational
Training Organization of, 2022). Research has further identified structural barriers such as centralized
decision-making, inadequate needs assessment mechanisms, and weak stakeholder participation as major
obstacles to the successful implementation of vocational education policies (Moslemi et al., 2021). These
challenges are particularly pronounced in marginalized urban areas where educational inequalities and
socioeconomic vulnerabilities are more severe.
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Several studies have explored the characteristics of effective skill-based education. Khosravi-Rad and
colleagues emphasized that skill-oriented educational models should be grounded in the real needs of society
and aligned with students’ future occupational and social roles (Khosravi-Rad et al., 2023). Similarly, Salar
and colleagues identified instructor quality, educational environment, curriculum relevance, and monitoring
systems as critical determinants of vocational training quality (Salar et al., 2023). International research has
also demonstrated the value of experiential learning, project-based instruction, and multidisciplinary skill
development in improving educational outcomes and practical competencies (Katageri et al., 2024).
Moreover, educational inequalities continue to represent a major challenge in many societies. Comparative
studies in Southeast Asia have shown that socioeconomic background and contextual factors remain among
the strongest predictors of educational achievement disparities (Gafigan et al., 2024). Marginalized
communities frequently experience limited educational resources, lower school quality, and fewer
opportunities for skills acquisition, thereby reinforcing cycles of disadvantage. In Iran, reports on
marginalization have similarly documented significant educational inequities affecting students living in
peripheral urban areas (Islamic Parliament Research, 2021a). Addressing these disparities requires
management models capable of integrating educational, social, economic, and cultural dimensions.

Despite growing recognition of the importance of vocational education, there remains a lack of comprehensive
management models specifically designed for marginalized educational settings. Existing educational
structures often fail to account for the unique realities of poverty, social exclusion, labor market constraints,
and institutional limitations characteristic of these communities. Consequently, the present study sought to
design a vocational education management model tailored to the marginalized areas of Tehran by identifying
its causal conditions, contextual factors, intervening conditions, strategic actions, and expected outcomes.
Methods and Materials

This study adopted an applied-developmental research design and employed a qualitative methodology based
on the grounded theory paradigm with an interpretive approach. The research aimed to develop a
comprehensive vocational education management model for marginalized areas of Tehran through the
exploration of stakeholders’ experiences and perceptions.

The study population consisted of relevant policy documents as well as experts, educational administrators,
and staff members working in marginalized educational districts. Twenty participants were selected using
purposive sampling. Data collection continued until theoretical saturation was achieved, ensuring that no
substantially new concepts emerged from additional interviews.

Data were gathered through exploratory semi-structured interviews designed to capture participants’
perspectives regarding vocational education management, educational challenges, institutional barriers, and
effective intervention strategies. The interviews were transcribed and analyzed using MAXQDA software.
Data analysis followed the three-stage coding process proposed in grounded theory methodology. During open
coding, initial concepts and categories were identified from the interview transcripts. Axial coding was
subsequently employed to establish relationships among categories and organize them into broader conceptual
dimensions. Finally, selective coding integrated these dimensions into a coherent theoretical framework
representing the vocational education management model.

The credibility of findings was enhanced through expert review, data triangulation, and systematic examination
of coding procedures. Reliability was established through Holsti’s coefficient and qualitative trustworthiness
criteria, including dependability and confirmability.

Findings

The findings resulted in the development of a six-dimensional vocational education management model for
marginalized areas.
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The first dimension, causal conditions, consisted of multidimensional poverty, economic instability,
dysfunction of formal education, educational inequality, social distrust toward schools, and institutional
disconnection between schools and the lived realities of marginalized communities. Participants described how
economic hardship, unstable family conditions, and repeated educational failure reduced student motivation
and increased vulnerability to dropout.

The second dimension, the core phenomenon, identified vocational education as an empowering alternative
pathway for academic and social success. Vocational education was perceived as a mechanism for rebuilding
motivation, fostering vocational identity, enhancing self-esteem, and redefining educational achievement
beyond traditional academic credentials.

The third dimension, contextual conditions, included social and cultural characteristics of marginalized
communities, human capital within schools, managerial support, institutional structures, resource availability,
and infrastructure stability. Participants emphasized the importance of committed educators, supportive
leadership, and adequate facilities in facilitating successful vocational education initiatives.

The fourth dimension, intervening conditions, encompassed credential-oriented cultural values, policy
instability, institutional erosion, teacher burnout, psychological challenges among students, and the fragility
of project-based implementation structures. These factors either facilitated or constrained the effectiveness of
vocational education management.

The fifth dimension consisted of strategic actions. Key strategies included social participation, family
engagement, community collaboration, human-centered management, active monitoring of student progress,
flexible implementation procedures, localization of educational content, project-based learning, retention-
focused interventions, and compensatory social support mechanisms.

The sixth dimension represented outcomes. Participants reported that effective implementation of the model
could reduce dropout rates, increase educational motivation, strengthen hope for the future, improve job
readiness, decrease social harms, enhance social capital, promote family satisfaction, and rebuild trust between
schools and local communities. The findings further indicated that vocational education functions as both an
educational and social intervention capable of strengthening community cohesion and promoting long-term
development.

Discussion and Conclusion

The findings demonstrate that vocational education management in marginalized areas extends beyond the
traditional boundaries of educational administration. Rather than functioning solely as a mechanism for skill
transmission, vocational education emerges as a multidimensional strategy for social empowerment,
educational inclusion, and community development.

The model highlights the interconnected nature of educational challenges in marginalized communities.
Poverty, educational inequality, institutional disconnection, and social exclusion create conditions in which
conventional educational approaches often fail to produce meaningful outcomes. Within this context,
vocational education serves as a bridge between formal schooling and the practical realities of students’ lives,
offering tangible pathways toward personal and economic advancement.

A particularly important contribution of the model is its emphasis on vocational education as a mechanism for
identity reconstruction. Students who experience repeated academic failure frequently develop negative
perceptions of their abilities and future prospects. By providing opportunities for practical achievement and
visible success, vocational education enables learners to rebuild confidence, develop occupational identities,
and re-engage with educational processes.

The findings further underscore the importance of context-sensitive management approaches. Successful
vocational education cannot be achieved through standardized policies alone. Instead, effective
implementation requires flexibility, stakeholder participation, localized curriculum design, and strong
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relationships between schools, families, communities, and labor market institutions. Human-centered
management practices and supportive educational environments appear particularly important in sustaining
student engagement and reducing educational exclusion.

Another significant implication concerns the role of schools as agents of social intervention. The results
suggest that vocational education can contribute to reducing social harms, strengthening social capital, and
restoring trust between educational institutions and marginalized communities. Through compensatory and
supportive actions, schools can become centers of empowerment capable of addressing broader social
challenges beyond academic achievement.

Overall, the proposed model presents vocational education management as an integrated framework linking
educational, social, economic, and institutional dimensions. Its implementation has the potential to enhance
educational equity, improve employability outcomes, reduce dropout rates, and strengthen community
resilience. The model therefore provides a valuable foundation for policymakers, educational administrators,
and practitioners seeking to improve educational opportunities and promote sustainable development within
marginalized urban communities.
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