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Abstract

Teachers’ job motivation is one of the important factors influencing the quality of education and their professional
development. Self-efficacy and self-monitoring, as two key psychological variables, can play a significant role in enhancing
job motivation. The present study was conducted with the aim of examining the relationship between self-efficacy and self-
monitoring with job motivation in the teaching profession among students of higher education centers (in-service teacher
training) in Kermanshah Province. This research was a descriptive-correlational study. The statistical population included
all teaching profession students of higher education centers in Kermanshah Province during the 2006—2007 academic year,
estimated at 260 individuals. A sample of 152 participants was selected using simple random sampling and based on the
Krejcie and Morgan table. Standardized questionnaires on self-efficacy, self-monitoring, and job motivation were used as
data collection tools. Data were analyzed using Pearson’s correlation and multiple regression analysis. The results showed
that there was a positive and significant relationship between self-efficacy and self-monitoring with job motivation (P <
0.05). Furthermore, both variables played a considerable role in predicting job motivation. Self-efficacy and self-monitoring
are identified as influential factors in increasing student teachers’ job motivation, and strengthening these skills can lead to
improved performance and job commitment. Therefore, it is suggested that in-service teacher training programs place special
emphasis on reinforcing these components.
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Extended Abstract

Introduction

Teacher motivation has long been recognized as a critical factor in ensuring quality education, professional
development, and student achievement. Without sufficient motivation, teachers are less likely to engage in
innovative practices, persist in the face of challenges, or maintain high levels of job satisfaction (Li et al.,
2025). Job motivation is not a static construct but rather one shaped by individual psychological factors such
as self-efficacy and self-monitoring, as well as organizational and environmental contexts (Meditamar, 2024).
Understanding how these psychological constructs contribute to motivation is crucial for developing effective
teacher training and professional development programs.

Self-efficacy, first conceptualized by Bandura, refers to the belief in one’s ability to perform tasks successfully
under challenging conditions. Research has consistently demonstrated that self-efficacy is linked to higher
persistence, reduced occupational stress, and stronger intrinsic motivation (Schwarzer et al., 2015). In the
teaching profession, self-efficacy enables teachers to confidently manage classrooms, implement instructional
strategies, and address student needs. Teachers with high self-efficacy are more likely to experiment with
innovative pedagogies, demonstrate resilience, and foster student engagement (Skaalvik & Skaalvik, 2023).
Similarly, studies show that perceived self-efficacy correlates positively with teachers’ motivation to teach and
their willingness to sustain efforts toward professional growth (YentUR, 2023; Zhang et al., 2023).
Self-monitoring, another critical psychological skill, involves the capacity to observe, regulate, and adjust
one’s own behaviors and emotions to align with goals and situational demands (Schwarzer et al., 2015). For
teachers, self-monitoring is particularly relevant in navigating classroom dynamics, managing stress, and
adapting instructional practices. Evidence suggests that individuals with higher levels of self-monitoring are
better at regulating emotional responses, maintaining professional composure, and demonstrating consistent
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teaching behaviors (Hartoto et al., 2023). Moreover, research in online learning contexts shows that self-
monitoring, along with self-efficacy, enhances engagement and learning outcomes (Alemayehu & Chen,
2023). This highlights its role not only in traditional teaching but also in technologically mediated
environments.

A growing body of literature underscores the interplay of self-efficacy, self-monitoring, and motivation in
predicting teachers’ job satisfaction, stress levels, and commitment. For example, a study by Zagkotas et al.
(2024) demonstrated that perceived parental involvement in education bolstered teachers’ self-efficacy, work
commitment, and job satisfaction (Zagkotas et al., 2024). Similarly, Meditamar (2024) found that school
climate exerts indirect effects on teachers’ job satisfaction through self-efficacy and work engagement
(Meditamar, 2024). In addition, technological self-efficacy was found to promote self-directed learning and
motivation among students, implying similar dynamics for teachers’ professional development (Liwanag &
Galicia, 2023).

The significance of these psychological variables has also been validated in cross-professional studies. For
instance, Hartoto et al. (2023) highlighted that self-efficacy and self-monitoring jointly improved motivation
and performance among athletes (Hartoto et al., 2023), while Satrio and Sahid (2023) emphasized the
mediating role of career motivation in the relationship between TPACK, self-efficacy, and teachers’
professional engagement (Satrio & Sahid, 2023). Together, these findings indicate that motivation, self-
efficacy, and self-monitoring operate across diverse domains, reinforcing their importance in the teaching
profession.

The present study therefore seeks to examine the relationship between self-efficacy, self-monitoring, and job
motivation among teacher education students in higher education centers in Kermanshah Province. By
investigating these constructs in the context of pre-service and in-service teacher training, this study contributes
to a more comprehensive understanding of the psychological and organizational dimensions of teacher
motivation.

Methods and Materials

This study employed a descriptive-correlational design. The population included all students enrolled in
teacher training programs at higher education centers in Kermanshah Province during the academic year 2006—
2007, totaling 260 individuals. Based on Krejcie and Morgan’s sample size determination table, 152
participants were selected through simple random sampling.

Data were collected using standardized instruments: the General Self-Efficacy Scale (GSE-17) to assess self-
efficacy, Snyder’s Self-Monitoring Scale to measure self-monitoring, and Herzberg’s Job Motivation
Questionnaire to evaluate intrinsic and extrinsic motivational factors. Responses were recorded on Likert-type
scales appropriate to each instrument.

For data analysis, descriptive statistics (mean, standard deviation, minimum, maximum) were calculated.
Inferential analyses included Pearson’s correlation coefficient to test relationships between variables and
multiple regression analysis to determine predictive power. Data analysis was performed using SPSS software.
Findings

Descriptive statistics indicated that the mean self-efficacy score of participants was 58.24, reflecting a
relatively favorable level of belief in personal competence. The mean self-monitoring score (72.31) was higher
than the scale’s midpoint, suggesting that students demonstrated strong abilities in behavioral regulation. The
mean job motivation score (130.45) also indicated relatively high motivation levels among teacher education
students.

Correlation analysis revealed significant positive relationships between the variables. Specifically, self-
efficacy correlated positively with self-monitoring (r = 0.62, p < 0.01) and with job motivation (r = 0.58, p <
0.01). Similarly, self-monitoring showed a strong positive correlation with job motivation (r = 0.65, p < 0.01).
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These findings indicate that higher levels of self-efficacy and self-monitoring are associated with greater job
motivation among teacher education students.

Multiple regression analysis demonstrated that self-efficacy and self-monitoring together explained 49% of
the variance in job motivation (R? = 0.49, F(2,239) = 114.35, p < 0.001). Both predictors were statistically
significant, with standardized beta coefficients showing that self-monitoring (B = 0.41) had a stronger
predictive effect on job motivation compared to self-efficacy (B = 0.34). This suggests that while both factors
are important, the ability to regulate and adjust one’s behaviors plays a slightly more influential role in shaping
teacher motivation.

Discussion and Conclusion

The findings of this study provide empirical support for the hypothesis that self-efficacy and self-monitoring
are significant predictors of job motivation in the teaching profession. The strong positive correlation between
self-efficacy and job motivation aligns with previous studies that emphasize the role of self-efficacy in
reducing teacher stress, enhancing classroom management, and promoting job satisfaction (Skaalvik &
Skaalvik, 2023; YentUR, 2023). Teachers who believe in their own capabilities are more likely to sustain
effort, overcome professional challenges, and experience higher motivation.

Similarly, the robust relationship between self-monitoring and job motivation indicates that the ability to
regulate behaviors and emotions is a crucial factor in fostering professional engagement. This supports the
argument by Hartoto et al. (2023), who found that self-monitoring improved performance and motivation in
demanding contexts (Hartoto et al., 2023). In teacher education, this implies that fostering self-monitoring
skills can directly enhance motivation, as teachers who effectively manage their reactions are more resilient
and adaptable.

The regression results underscore the combined influence of self-efficacy and self-monitoring, explaining
nearly half of the variance in job motivation. Importantly, the finding that self-monitoring had a stronger
predictive value than self-efficacy highlights the practical significance of behavioral regulation in teaching.
While self-efficacy equips teachers with the belief in their competence, self-monitoring ensures that this belief
translates into adaptive behaviors, effective interactions, and consistent motivation in real-world educational
settings.

These findings resonate with broader organizational and cultural studies. For instance, research has shown that
supportive organizational climates, cultural diversity management, and equitable policies foster motivation by
reinforcing individual self-efficacy and regulatory capacities (Hunt, 2007; Keroack et al., 2007; Raghuram,
2007). Conversely, studies of migrant nurses illustrate how unfavorable environments reduce motivation
despite individual competencies (Humphries et al., 2008, 2009). These insights suggest that enhancing
teacher motivation requires an integrated approach that combines personal skill development with supportive
organizational structures.

Furthermore, the increasing role of technology in education reinforces the relevance of these findings. As
Liwanag and Galicia (2023) emphasized, technological self-efficacy enhances learning motivation and self-
directed engagement (Liwanag & Galicia, 2023). Similarly, Satrio and Sahid (2023) demonstrated that
technological pedagogical knowledge combined with self-efficacy supports career motivation among teachers
(Satrio & Sahid, 2023). These findings indicate that training programs must simultaneously address teachers’
technological competencies, self-efficacy beliefs, and self-monitoring skills to maximize motivation in
evolving educational contexts.

In conclusion, this study highlights the intertwined roles of self-efficacy and self-monitoring in predicting job
motivation among teacher education students. The results show that self-monitoring exerts a slightly stronger
influence than self-efficacy, underscoring the importance of behavioral regulation in sustaining motivation.
Practical implications include integrating self-efficacy and self-monitoring development into teacher training
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programs, emphasizing reflective practices, feedback mechanisms, and behavioral adjustment strategies. By
doing so, educational institutions can strengthen teacher motivation, leading to enhanced professional
performance, improved student outcomes, and long-term commitment to the teaching profession.
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